
	

	THE FUTURE OF INITIAL TEACHER EDUCATION FOR THE LEARNING AND SKILLS SECTOR

AN AGENDA FOR REFORM - RESPONSE FORM

The closing date for this consultation is 29/02/2004
Your comments must reach us by that date.
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	Note when
	Use:
	(
	mouse to access hyperlink. And to access input boxes;

	completing

 
	
	(
	scroll bar to navigate the form;

	electronically:
	
	
	

	
	

	The information you send to us may need to be passed to colleagues within the Department for Education and Skills and/or published in a summary of responses received in response to this consultation. We will assume that you are content for us to do this, and that if you are replying by e-mail, your consent overrides any confidentiality disclaimer that is generated by your organisation’s IT system, unless you specifically include a request to the contrary in the main text of your submission to us.

The Department may, in accordance with the Code of Practice on Access to Government Information, make available on public request, individual consultation responses. This will extend to your comments unless you inform us that you wish them to remain confidential.

	

	Please insert ‘X’ if you want us to keep your response confidential
	 
	

	

	Name
	Nadine Cartner

	

	Organisation (if applicable)
	ACM

	

	Address
	10 De Montfort St. Leicester LE1
	

	

	If your enquiry is related to the policy content of the consultation you can contact Jane Cunliffe  at:

	

	


	Telephone:
	0114 259 3156

	Email:
	Sqd.team@dfes.gsi.gov.uk 


	

	Please insert ‘X’ in one of the following boxes that best describes you as a respondent.



	
	 
	FE College
	 
	Higher Education Institution

	

	
	 
	Awarding Body
	 
	Student Teacher

	

	
	 
	Work Based Training Provider
	 
	Voluntary / Community Provider

	

	
	 
	Sixth Form Colleges

	

	
	 
	Other Organisations (please specify)
	(
	
	Trade Union 


	QUESTION ONE (PAGE 13): 

	

	Do you broadly agree with the vision for the future of initial teacher education (paragraphs 3.1-3.5)?

	

	

	
	x
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	The Association is in broad agreement with the vision described on these pages. The new qualifications and training will equip people with the skills, knowledge, values and capacities to teach and support learning very well.  Those who are not able to do so will not be awarded the qualifications.  The qualifications will be an assurance, a kite mark that the job will be carried out well.  Present qualifications are perceived not to perform this function.  They do not do the job expected of a vocational qualification and confidence in them is not as strong as it should be.   The raison d'etre of the learning and skills sector is to train people and prepare them to gain qualifcations that indicate their ability to do a job or pursue advanced study.  It is ironic that that vital function of a qualification as a kite mark is not satisfactorily fulfilled by  our own teacher training arrangements.  It must be restored satisfactorily and quickly.

The bottom line is that excellent delivery depends on a workforce who can do the job very well.  However good the capital infrastructure or the qualification and curriculum arrangements are, their value is lost if teaching and learning are not very good.  A well trained, well qualified, valued and well rewarded workforce is the sine qua non of the success of Success for All. We welcome these far reaching reforms of FE teacher education. 

Critically important too is the presentation of the sector as a place that bright talented and enthusiastic young people might want to make their career. That is not the situation at present and given the demographic profile of staff in the sector serious recruitment problems are worsening each year.  A well trained well qualified workforce whose members are accorded due status and value is one important strategy for addressing this issue.   



	QUESTION TWO:

	

	Do you think the award for qualified teachers should be entitled QTFE or QTLS, as outlined in paragraph 3.5?

	

	

	
	x
	QTFE
	 
	QTLS
	 
	Unsure

	

	

	Comments:

	FE is an enduring phrase with good public recognition.  Politicians may have been blind to FE for many years, but most ordinary people recognise the idea of the local FE college. They understand the concept "FE".  Learning and skills on the other hand is a new and rather odd phrase.  The structure of the phrase suggests that these are two concepts that are distinct but linked (like "pre school and statutory education" or "state and independent schools").  But learning and skills is a somewhat random duo:  learning is a process, and skills  one possible (but not the only) outcome of learning.  It is unlikely to establish itself as a phrase of a brand in the public consciousness precisely because of its lack of logic or clear meaning.  For these reasons we prefer QTFE. 


	QUESTION THREE:

	

	Should teacher training in the learning and skills sector be at graduate or equivalent level, as in schools?

	

	

	
	x
	Yes
	 
	No
	 
	Unsure

	

	

	Comments:

	Yes.  Teacher training at graduate or equivalent level is vital to lifting the status of the workforce in colleges, and ensuring that teachers are appropriately valued.  High level training is necessary to ensure the standards needed to deliver government policy objectives, and to enhance the sector's brand such that talented and energetic people are attracted to a career in the sector. 


	QUESTION FOUR (PAGE 16):

	

	Do you agree with the proposal to introduce professional formation, including both initial training and workplace development, for new teachers?

	

	

	
	X
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	ACM  considers  the model described in this section to be sound.   The document proposes two  stages:  initial training (often in-service) followed by a period of workplace development which would include further observation, support, mentoring and additional training.   We support these proposals but would emphasise that professional formation is a career long process.  The second stage of workplace development should be coherently articulated with a third stage, open ended in its time frame.   This third phase is one of  professional practice development.  We would propose:

1.  that the new structure articulates with a national template for the third stage

2.  that that third stage is developed in collaboration with institutions so that it articulates with in house processes and records. 

3.  that this template takes the form of a journal of professional development.  Journal is an attractive concept in this context, suggesting as it does, learning, growth, change: a journey. 

4.  that this template takes cognisance of career development and change;  it should accommodate the teacher, the teacher who manages, the manager who teaches, the manager who does not teach.  

This Association has developed a document for recording the professional development of managers.  LSDA has developed, for the Institute for Learning, a record for teachers.  Separate documents is not the answer here.  We need a template for a journal that can embrace career development and change. ACM would hope to play an active role in such an initiative having developed the journal for managers. 

The section notes, and we would agree and emphasise, that the new arrangements will have substantial  resource implications that the Treasury will need to take on board in its deliberations about resources to the sector.





	QUESTION FIVE (PAGE 19):

	

	Do you agree with the principle of differentiated learning?

	

	

	
	 
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	 Entry into FE teaching is more complicated than entry into school teaching:  setting entry criteria is not as straightforward as it is in schools.  This is because FE colleges must attract into teaching a more diverse population with varying levels and patterns of prior attainment if it is to recruit the teachers it needs to cover the remarkable curriculum range it offers. 

The  principle and practice of differentiated learning is, therefore,  vital. 

Different starting points have to be recognised with appropriate programmes and support.  Training has to take account of different structural locations too, in particular whether training is in- or pre- service. 

Initial assessment is vital in order to create a learning programme appropriate to the needs of the trainee teacher. It will identify the individual's pattern of achievement to date, and any support that may be needed. 

However this entry flexibility does not mean that entry should be an open door.  There should be a rigorous process which assesses the suitability of applicants.  Flexible entry does not have to imply that we don't have standards!  We should certainly be looking for commitment and potential and the capacity to contribute. 

This point is applicable to pre service trainees;  it has a more complicated relation to in-service trainees where that initial assessment will be the task of the employer institution. 





	QUESTION SIX (PAGE 21):

	

	Do you agree with the idea of a professional development record?

	

	

	
	x
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	This Association strongly endorses the idea of a professional development record for both teachers and managers in colleges.  ACM developed a  professional development record for managers for the Insitute for Learning. We favour the concept of a professional development journal for reasons stated in our answer to question 4 above. 

This Association  believes that a record of professional development  is an essential aspect of managers' and teachers' professional updating and continous learning.  We would like to see this practice adopted universally across the sector, integrated into the existing processes that enable individual practitioners to reflect on their practice, their learning and their development needs and goals. We welcome a lean and simple system based on common standards, sufficiently flexible to support the diversity of practitioners and their particular environments.





	QUESTION SEVEN:

	

	If so, what form should the professional development record take?

	

	Comments:

	As we have stated above the Association proposes that we should develop a sector wide and career long journal of  professional development, which would be worked up in collaboration with colleges so that it articulates with and supports their processes and needs.  There is no point in developing an alternative to those records used by colleges, as it would not be used.  A national journal could be designed  that also allowed the individual to tailor their record to their context.  Partsof the journal would be universal, and parts of it could be designed so that it could take on board the individual's institutional context. Of course the latter would change when the individual moved to a different college, so the design would need to take this into account.  It would also need to take into account an individual's changing roles, perhaps into management. There should be a single journal.

We might review our language.  Does the 'continuing' in CPD lower the status of these activities?  Should we think about a new language: professional practice development or learning and practice development for example. 

The ownership and authorship of the journal should lie firmly with the individual. 

For further comment see our comments to question 4 above.  





	QUESTION EIGHT (PAGE 22):

	

	Do you agree that teacher education qualifications should be strengthened in the area of observation of teaching practice?

	

	

	
	x
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	The Association strongly agrees with this proposal.

Working with students in the classroom or other learning context  is the central activity of the teacher.  Observation of teaching practice should be a main element in teacher training, and should offer the trainee plentiful support and feedback. 



	QUESTION NINE (PAGE 25):

	

	Do you support the idea of introducing a formalised mentoring system (pages 23-25)?

	

	

	
	x
	Yes
	 
	No
	 
	Unsure

	

	

	Comments:

	
The Association strongly supports the introduction of a formalised mentoring system.  Most colleges have their own in house system of mentoring for new staff and it would useful to learn from them about what works.

Bad mentoring is worse than no mentoring at all. To be a mentor demands particular skills and qualities.  It is not something that one can assume people will do well simply because they are senior colleagues or even if they are excellent teachers.  Mentors will need to be selected and trained.  That training has resource implications. 





	QUESTION TEN (PAGE 26):

	

	Do you agree with the introduction of a national framework for the training and development of teacher educators?

	

	

	
	x
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	We strongly endorse the introduction of a national framework for the training and development of teacher educators.

We stated earlier in this response that ACM considers this whole consultation vital to the Success for All agenda, and for the attainment of the ultimate purpose of those reforms which is  to offer more people world class  education and training, relevant to their personal development needs and to the demands of a thriving economy.

Excellent teaching depends on excellent teachers: thus the standard of initial teacher education is vital.  But the same argument applies to our teacher educators.  Without skilful staff who deliver teacher education to high standards, we will not develop teachers of the quality we need. 



	QUESTION ELEVEN (PAGE 30):

	

	How can we build on the achievements in adult literacy, numeracy and ESOL teaching for the rest of the learning and skills sector workforce?

	

	Comments:

	     


	QUESTION TWELVE:

	

	Do you agree with the proposal to cover the FENTO standards during both parts of professional formation (initial training and workplace development)?

	

	

	
	x
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	ACM considers that the revised FENTO standards should be covered during initial training and workforce development.  Trainees will have individual learning plans so the pattern of learning for covering the standards will vary from individual to individual.  There should be sufficient flexibility for this. 


	QUESTION THIRTEEN:

	

	What should be included in the wider review of standards?

	

	Comments:

	The development of the FENTO standards was a critically important milestone for the sector.

It marked important progress towards a  more systematic, rigorous and demanding approach to the development of excellent practice.  We have learned a good deal in the few years since the development of the standards and now is a good time to use our experience and practice to improve the original design.  

We should be making the standards as versatile as possible, covering as broad a spectrum of our sector as is compatible with their functionality. 

They should be expressed clearly and it might be useful and a guarantee of their accessibility to have them kite marked by the campaign for clear English. 

They should articulate with the management standards.  Can we avoid teachers who manage and managers who teach, having to work with two different sets of standards?



	QUESTION FOURTEEN (PAGE 32):

	

	Do you agree with the proposals for strengthening the endorsement and inspection processes for initial teacher education courses?

	

	

	
	x
	Agree
	 
	Disagree
	 
	Unsure

	

	

	Comments:

	In the view of the Association the endorsement process originated and developed  by FENTO has moved the sector forward very substantially.  The time has come to build on and strengthen that work.  


	QUESTION FIFTEEN:

	

	What checks should be included in the endorsement process?

	

	Comments:

	The endorsement process should review the existing  checks on teacher education programmes.    We consider that the checks identified in the document are sound. 

Responsibility for endorsement currently lies with FENTO.  This function may or may not be carried over to the new Sector Skills Council.  Resolution of this issue is critically important to the whole issue of endorsement, and quality assuring initial teacher education.  



	QUESTION SIXTEEN (PAGE 33):

	

	What arrangements should be made for funding and assuring the quality of initial teacher education in the learning and skills sector?

	

	Comments:

	We do not need a new body or bodies set up to do this.  The learning and skills landscape is already awash with organisations with responsibility for aspects of quality. Consider for example the quality functions (policy, support, standards setting, analysis, training) of the following organisations:  the LSC, the Standards Unit, LSDA, Ofsted, Adult Learning Inspectorate, the incipient SSC and its FE precursor FENTO.  A moment’s reflection and one recognises a good deal of overlap and duplication here which not only has a tendency to obscure quality issues but also absorbs substantial resources that could otherwise be directed towards students. This is not a criticism of the work and contributions of the people in these organisations but rather a thought that the structural infrastructural could be leaner, clearer and more focused. 

Our view would be that  standards setting, endorsement procedures and quality assurance should be the responsibility of the new SSC. 



	QUESTION SEVENTEEN (PAGE 34):

	

	Should new and existing teachers and trainers be required to register with the Institute for Learning?

	

	

	
	 
	Yes
	 
	no
	 
	Unsure

	

	

	Comments:

	Not yet.  Compulsory registration is a long term goal.  We should return to a consideration of this issue when the Institute for Learning, the professional body, has fully developed the services, identity, credibility and legitimacy needed for compulsory registration to be acceptable to our teachers and managers. 


	QUESTION EIGHTEEN (PAGE 35):

	

	How can providers improve their integration of initial teacher education and human resource management?

	

	Comments:

	1.  A structurally holistic approach that links 

initial teacher education (both stages)

induction

performance management

performance review

identification of development needs and career aspirations

training engagement

a journal of professional practice development, and 

2. An institutional culture which encourages everyone - students  and all staff - to make learning a central actitivity in their lives 



	QUESTION NINETEEN (PAGE 36):

	

	How should we fund initial teacher education in the future to ensure high quality and value for money?

	

	Comments:

	In a more streamlined and rational way than we do at present. We look forward to the outcomes of the Pricewaterhouse Coopers research.

Similarly we look forward to the outcomes of the pilots by which trainee teachers receive bursaries on pre service training courses.

 



	QUESTION TWENTY (PAGE 37):

	

	What legislation do you think is needed to implement the proposals for reform?

	

	Comments:

	This Association supports the professionalisation of the sector by which the standards of teaching and learning will be consistently high.  We welcome the structural strategies for achieving this professionalisation:  requirement for FE teachers to be qualified, prohibition of unendorsed teacher training courses.  We would like to see the introduction of a QTFE status for qualified FE teachers, as we feel this lends prestige to the individual and the profession.  We would support any legislation necessary to making these changes happen, though if they could be achieved by administrative methods this would presumably  be quicker and easier.  


	QUESTION TWENTY-ONE (PAGE 39):

	

	What regional support would you like from the Standards Unit?

	

	Comments:

	     


	Thank you for taking the time to let us have your views. We do not intend to acknowledge individual responses unless you place an ‘X’ in the box below.

	Please acknowledge this reply
	 
	

	

	Here at the Department for Education and Skills we carry out our research on many different topics and consultations.  As your views are valuable to us, would it be alright if we were to contact you again from time to time either for research or to send through consultation documents? 

	

	

	
	 
	Yes
	 
	No
	
	

	

	

	Code of Practice on written consultation

	

	All UK national public consultations are required to conform to the following standards:

	

	1.
	Timing of consultation should be built into the planning process for a policy (including legislation) or service from the start, so that it has the best prospect of improving the proposals concerned, and so that sufficient time is left at each stage.

	
	

	2.
	It should be clear who is being consulted, about what questions, in what timescale and for what purpose.

	
	

	3.
	A consultation document should be as simple and concise as possible. It should include a     summary, in two pages at most, of the main questions it seeks views on. It should make it as easy as possible for readers to respond, make contact or complain.

	
	

	4.
	Documents should be made widely available, with the fullest use of electronic means (though not to the exclusion of others), and effectively drawn to the attention of all interested groups and individuals.

	
	

	5.
	Sufficient time should be allowed for considered responses from all groups with an interest. Twelve weeks should be the standard minimum period for a consultation.

	
	

	6.
	Responses should be carefully and open-mindedly analysed, and the results made widely     available, with an account of the views expressed, and the reasons for decisions finally taken.

	
	

	7.
	Departments should monitor and evaluate consultations, designating a consultation 

co-ordinator who will ensure the lessons are disseminated.

	
	

	Thank you for taking the time to respond to this consultation.


	
	

	Completed questionnaires and other responses, should be sent to the address shown below by 
29/02/2004


Send by post to: Jane Cunliffe, Standards Unit, Department for Education and Skills, Moorfoot, Sheffield, S1 4PQ
Send by e-mail: Once you have completed the questionnaire, save it on your hard drive and then open an e-mail to: Sqd.team@dfes.gsi.gov.uk, attach the completed questionnaire file and send the e-mail.
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